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In 2018, the Association of College & Research Libraries' Rare Books and Manuscript Section,
in collaboration with the Society of American Archivists, published Guidelines for Primary
Source Literacy to provide scaffolding for primary source instruction in a variety of contexts.
These guidelines acknowledge that learners need to understand more than just the difference
between primary and secondary sources, and that primary source literacy is comprised of a set of
competencies from the beginning stages of research all the way through to creation of a finished
product. While primary sources can differ greatly by field, this toolkit will focus on primary
sources in the humanities and social sciences.
Additionally, this toolkit connects the knowledge practices laid out by the Association of College
& Research Libraries' Framework for Information Literacy to the Guidelines for Primary Source
Literacy, which reveals the broader application of primary source literacy for instruction
intended to teach information literacy and academic competency.
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As laid out by the Guidelines for Primary Source Literacy, students should be able to
conceptualize primary sources in the following ways:






"Distinguish primary from secondary sources for a given research question."
"Demonstrate an understanding of the interrelatedness of primary and secondary
sources for research."
"Articulate what might serve as primary sources for a specific research project within
the framework of an academic discipline or area of study."
"Draw on primary sources to generate and refine research questions."
"Understand that research is an iterative process and that as primary sources are found
and analyzed the research question(s) may change."

The Conceptualize competencies are closely related to the following knowledge practices laid
out by the Information Literacy Framework, as broken down by frame:
Information Creation as a Process frame:


"articulate the traditional and emerging processes of information creation and
dissemination in a particular discipline"

Research as Inquiry frame:



"use various research methods, based on need, circumstance, and type of inquiry"
"determine an appropriate scope of investigation"

Searching as Strategic Exploration frame:


"determine the initial scope of the task required to meet their information needs"

The video below by the Hartness Library gives a good explanation of the differences between
primary and secondary sources for an undergraduate level audience. The vast majority of the
materials on BCRDH are primary sources, but there are some exceptions where materials could
be considered a primary or secondary source depending on the context. For example, asking
students whether the Okanagan Historical Society Annual Reports are a primary or secondary
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source, and in which context that changes, could exemplify the shifting nature of sources based
on context and give students a more nuanced view of sources than they may have received in
secondary school.
Hartness Library. "Primary vs. Secondary Sources." YouTube Video, 3:17. January 25,
2017. https://youtu.be/gStyna348M0.

Depending on the course, students may have to generate and refine their own research questions
using primary sources. This exercise simulates the process of writing and refining a research
question using primary sources and is based on the Brooklyn Public Library’s case study:
Crafting a Research Question: Differentiated Teaching for Instruction With Primary Sources
Across Diverse Learning Levels. The case study includes a sample lesson plan and worksheets
used by the teachers and librarians that conducted the case study.
Using the image "Tunnel of Flags" Millennium project, ask students to formulate one guiding
and one essential question about the image. An example of a guiding question would be: "When
was the Tunnel of Flags created?" An example of an essential question would be: "What caused
the Tunnel of Flags to be built?"

"Tunnel of Flags" Millennium project from the Greenwood Museum Historical Photograph
Collection
Once the students have formulated their questions, have them think about what context they are
missing about the image and where they might go to find that additional context.
Answers may include:



The item metadata
The finding aid
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Secondary sources
Searching the internet
Additional primary sources

Give the students a few minutes to try and locate additional context for the image. Students can
then reflect on what they found, which strategies worked, and which did not.
Knowing what they now know, have the students rewrite their essential question to include the
added context. An example of a revised essential question would be: "What caused the Tunnel of
Flags to be abandoned?"
Ask the students to reflect on how the added context impacted their essential question. Explain
that this short exercise reflects the primary source research process. Students may need to
reformulate their research questions after starting their research, and will often need to consult a
mixture of primary and secondary sources to contextualize historical documents.
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As laid out by the Guidelines for Primary Source Literacy, students should be able to find and
access primary sources in the following ways:









"Identify the possible locations of primary sources."
"Use appropriate, efficient, and effective search strategies in order to locate primary
sources. Be familiar with the most common ways primary sources are described, such as
catalog records and archival finding aids."
"Distinguish between catalogs, databases, and other online resources that contain
information about sources, versus those that contain digital versions, originals, or copies
of the sources themselves."
"Understand that historical records may never have existed, may not have survived, or
may not be collected and/or publicly accessible. Existing records may have been shaped
by the selectivity and mediation of individuals such as collectors, archivists, librarians,
donors, and/or publishers, potentially limiting the sources available for research."
"Recognize and understand the policies and procedures that affect access to primary
sources, and that these differ across repositories, databases, and collections."

The Find and Access competencies are closely related to the following knowledge practices laid
out by the Information Literacy Framework, as broken down by frame:
Information Has Value frame:


"recognize issues of access or lack of access to information sources"

Searching as Strategic Exploration frame:







"utilize divergent (e.g., brainstorming) and convergent (e.g., selecting the best source)
thinking when searching"
"match information needs and search strategies to appropriate search tools"
"design and refine needs and search strategies as necessary, based on search results"
"understand how information systems (i.e., collections of recorded information) are
organized in order to access relevant information"
"use different types of searching language (e.g., controlled vocabulary, keywords,
natural language) appropriately"
"manage searching processes and results effectively"
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"identify interested parties, such as scholars, organizations, governments, and
industries, who might produce information about a topic and then determine how to
access that information"

BCRDH mirrors the physical and conceptual archival structures present in the original fonds or
collection they originate in. To navigate this in a digital space, students first have to understand
how these structures exist in physical space.
Archival aggregations are organized
hierarchically with the fonds or collection being
the top level of the aggregation. Underneath the
fonds or collection is a series, which groups
together records that were used together for a
unified purpose. Series are arranged according
to the original organization system used by the
creator. Archivists call this original order. An
example of a series could be financial
statements or meeting minutes,
Underneath series are files, which group
together like items with one another. At the
bottom level, below files, are items. Items are
the individual records and can take many forms,
including photographs, correspondence, oral
history recordings, etc. Fonds, series, files, and
items are the basic building blocks of an
archival aggregation, but not all elements are
always present.
When navigating BCRDH this structure can be followed by browsing a repository’s holdings, or
individual items can be searched for using the search bar. When using the search bar, the portal
will return results from all levels of the archival aggregation, so depending on what your search
was you may get fonds, collection, series, and items all in your results.
For example, if you was looking for materials on the Summerland Women’s Institute and typed
that into the search bar, BCRDH will return the Summerland Women’s Institute fonds as well as
individual items within the fonds like minute books.
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The last thing to keep in mind when navigating the archival structures within BCRDH is that
archival descriptions are written hierarchically as well. This means that descriptions for the
highest level of an archival aggregation will also apply to the lower levels. In practice, this may
mean that you will need to look at the higher level of an aggregation to understand the context of
an individual item.
For example, lets say you was doing research on fruit growing in the Okanagan and came across
this label for Bee Cee Pak crabapples. You would receive some information from looking at the
metadata for the item, but there are still some things that you don’t know. If you navigate up to
the fonds level description you can find out that Bulman’s Ltd. was a company that operated
food processing facilities. By clicking on the link to the historical summary you can receive even
more information that gives context for the label, such as that Bulman’s was at one point the
largest producer of dehydrated vegetables in Canada.
Navigating up and down the archival structure is a fundamental aspect of utilizing primary
sources and understanding the context in which they were created and used.
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Sunful. Standard Quality Solid Pack Apples. from the Bulmans Ltd Fonds

BCRDH holds a wealth of materials from across the Okanagan and Kootenay/Columbia regions,
but depending on the research topic, students may need to look to other repositories and primary
source databases to find material to support their topic. Though there are increasing amounts of
digitized primary source materials online, students should understand that the vast majority of
archival materials are still in their original formats and that they will come up short if their
search begins and ends with Google. Depending on their research needs, students may need to be
consult a combination of physical and digital primary sources and will need to understand how to
locate them.

There are a number of repositories and institutions throughout British Columbia that have
digitized and uploaded select materials online. In such cases, users are able to access digital
derivatives from any location using the internet. The following are a sampling of open access
resources that contain digitized primary source materials related to the history of British
Columbia.



UBC Open Collections
Arca
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Museum at Campbell River
Comox Museum and Archives
Kitimat Museum & Archives - Online Collections
Alberni Valley Museum - Historic Photograph Collection
Surrey Archives - Archives Collection
Heritage Burnaby
Langley Centennial Museum
Vancouver Public Library - Historical Photograph Collections
West Vancouver Archives
UNBC - Northern BC Digital Collection
SFU Digitized Collections

Since the majority of archival material has not been digitized, students and researchers will need
to visit repositories in person to access their collections. In order to locate appropriate material
before physically visiting a location, students will need to search through catalogues, indexes,
and/or databases; read through the archival descriptions; and select appropriate materials for their
research topic. When starting their search for local history materials students should start with
MemoryBC, which is a union catalogue of nearly two hundred repositories throughout the
province. Students will need to understand that a catalogues and indexes provide the user with
descriptions of the materials, but do not store the materials themselves in the way that a digital
repository does.
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As laid out by the Guidelines for Primary Source Literacy, students should be able to read,
understand, and summarize primary sources in the following ways:






“Examine a primary source, which may require the ability to read a particular script,
font, or language, to understand or operate a particular technology, or to comprehend
vocabulary, syntax, and communication norms of the time period and location where
the source was created.”
“Identify and communicate information found in primary sources, including
summarizing the content of the source and identifying and reporting key components
such as how it was created, by whom, when, and what it is.”
“Understand that a primary source may exist in a variety of iterations, including
excerpts, transcriptions, and translations, due to publication, copying, and other
transformations.”

All of the content on BCRDH, much as the name suggests, has been digitized. This means that
every item in our portal, regardless of the format, has a physical original that the digital object
was derived from, which is located in a local repository. Though most of the materials are
unique, some items are copies or publications and may be located in other repositories or
databases as well.

The Read, Understand, and Summarize competencies are closely related to the following
knowledge practices laid out by the Information Creation as a Process frame:




"articulate the capabilities and constraints of information developed through various
creation processes"
"recognize the implications of information formats that contain static or dynamic
information"
"transfer knowledge of capabilities and constraints to new types of information products"

Students may come across primary source materials that are difficulty to read, understand, or
interpret because they were created or displayed in a way that is no longer prevalent. The
resources below can give students an introduction to the types of historical or contextual
knowledge required to interpret primary sources. In some cases, these resources will only be a

10 | P a g e

Coordinated by
University of British Columbia
Okanagan Campus Library
3287 University Way
Kelowna, BC V1V 1V7
Tel. 250.807.9716
http://bcrdh.ca

first step. The interpretation of certain primary source materials will require the knowledge of
multiple languages or specialized study in historical processes.
Reading Maps – National Library of Scotland
Asking for Directions: How to Read Maps as Historical Texts – U.S. History Scene
Reading Old Documents – The National Archives, UK

In order to summarize and understand a primary source, students need to understand both the
informational content of the sources as well as the context in which it was created.
To understand the content, the student should:



Read the material, or closely examine the material, depending on the content
Ask themselves: Who, What, When, Where, How, Why

To understand the context, the student should:





Read the metadata accompanying the material and understand who created the
material, when it was created, where it was created or took place, and how it was
created.
Navigate up and down the archival structure to understand the overarching context the
material was created in.
Reference secondary sources and/or additional primary sources to gain added context.
These sources can be about the specific material or creator itself, if available, the time
period or geographic location the material was created in, the cultural contexts that the
material was created under, etc.
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As laid out by the Guidelines for Primary Source Literacy, students should be able to interpret,
analyze, and evaluate primary sources in the following ways:











“Assess the appropriateness of a primary source for meeting the goals of a specific
research or creative project.”
“Critically evaluate the perspective of the creator(s) of a primary source, including tone,
subjectivity, and biases, and consider how these relate to the original purpose(s) and
audience(s) of the source.”
“Situate a primary source in context by applying knowledge about the time and culture
in which it was created; the author or creator; its format, genre, publication history; or
related materials in a collection.”
“As part of the analysis of available resources, identify, interrogate, and consider the
reasons for silences, gaps, contradictions, or evidence of power relationships in the
documentary record and how they impact the research process.”
“Factor physical and material elements into the interpretation of primary sources
including the relationship between container (binding, media, or overall physical
attributes) and informational content, and the relationship of original sources to
physical or digital copies of those sources.”
“Demonstrate historical empathy, curiosity about the past, and appreciation for
historical sources and historical actors.”

The Interpret, Analyze, and Evaluate competencies are closely related to the following
knowledge practices laid out by the Information Literacy Framework, as broken down by frame:
Authority is Constructed and Contextual frame:





"define different types of authority, such as subject expertise (e.g., scholarship), societal
position (e.g., public office or title), or special experience (e.g., participating in a historic
event)"
"use research tools and indicators of authority to determine the credibility of sources,
understanding the elements that might temper this credibility"
"understand that many disciplines have acknowledged authorities in the sense of wellknown scholars and publications that are widely considered “standard,” and yet, even in
those situations, some scholars would challenge the authority of those sources"
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"recognize that authoritative content may be packaged formally or informally and may
include sources of all media types"

Information Creation as a Process frame:




"assess the fit between an information product’s creation process and a particular
information need"
"recognize that information may be perceived differently based on the format in which it
is packaged"
"monitor the value that is placed upon different types of information products in varying
contexts"

Information has Value frame:


"understand how and why some individuals or groups of individuals may be
underrepresented or systematically marginalized within the systems that produce and
disseminate information"

Research as Inquiry frame:




"formulate questions for research based on information gaps or on re-examination of
existing, possibly conflicting, information"
"monitor gathered information and assess for gaps or weaknesses"
"draw reasonable conclusions based on the analysis and interpretation of information"

Scholarship as Conversation frame:


"critically evaluate contributions made by others in participatory information
environments"
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Map of Portion of Yale District British Columbia from the Summerland Museum and Archives
Map Collection
When evaluating primary sources, students should keep in mind that archival records inherit the
perspectives and biases of their creators. In addition to asking themselves what the informational
content of a source includes, students should also ask themselves what the source excludes. For
example:




Does the source depict things as they are or as they should be, according to a particular
ideology?
Whose perspective is included in the source and whose perspective is excluded?
Who created the source? What do we know about this person's life?

We can see these silences when looking at a source like the Map of Portion of Yale District
British Columbia. The name of the map may sound neutral, but by analyzing it we find out that
the map is plotting Indigenous reserves and colonial land claims rather than the natural
landscape. This map is rich with informational content about the forced colonization of the Yale
District in the early 20th century, but does not include the perspectives of the Yale First Nation.
In addition to the gaps and silences that exist in a primary source at the item level, there are
larger gaps and silences present in the larger canon of primary sources. There are some topics,
events, historical periods, or communities that have very little, if any, primary sources at all.
Sometimes this is because no primary sources were created in a tangible form, such as
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communities that pass down history via oral tradition, but other times it is because records were
destroyed, both intentionally and unintentionally. For example, until 1959 it was illegal to send
"obscene" mail in Canada. As a result, there is very little surviving published material or written
correspondence from people with marginalized sexual or gender identities previous to the 1960s.
In recent years, oral history recordings and interviews have sought to fill this gap in the archival
record from communities whose history has been erased, ignored, or marginalized.

Regardless of whether or not a source is primary, secondary, or tertiary, the source should be
evaluated for reliability and credibility. Evaluating a source for reliability entails verifying that
the events depicted actually occurred as they were described or represented. Evaluating a source
for credibility entails verifying the qualifications of the creator. The qualifications do not have to
be educational or professional, but simply ensuring that the person who created the source is who
they say they are. For example, you could read a diary entry where the creator claimed to have
been present during the signing of the Declaration of Independence, but further research could
reveal that that person had not even been born when the Declaration was signed. If we took their
diary entry at face value, we would be spreading misinformation.
Just because a primary source has questionable reliability or credibility does not automatically
mean that it can not be used for research purposes. An image that has been altered to exclude a
person may not be a reliable account of the event that it depicts, but it can also provide us with
information about how censorship may have caused its alteration. Evaluating a source for
reliability and credibility ensures that the research created from the source is accurate, but also
that the source is used for the appropriate context.

In the Read, Understand, and Summarize section it was identified that students need to
understand the informational content of primary sources and the contexts in which they were
created. Now that students understand how to find contextual information, that context needs to
be applied to the sources themselves. To do so students should consider which aspects of the
source are factual and which are opinion or conjecture. Rather than judging the information in a
source as “good” or “bad” by contemporary standards, the interpretation process should consider
how the source is situated within the larger discourse and context of the time it was created in.
No primary source is completely neutral and there will always be some aspects that are
interpreted through, or influenced by, the viewpoints and perspective of its creator. When
interpreting sources, students should contemplate the following questions:


What was the purpose of this source?

15 | P a g e

Coordinated by
University of British Columbia
Okanagan Campus Library
3287 University Way
Kelowna, BC V1V 1V7
Tel. 250.807.9716
http://bcrdh.ca








Who was the intended audience for the source?
What, if anything, does the source not address?
What kind of imagery or symbols does the source utilize? What impact do they have on
the source’s informational content?
Has this particular source been written about before? If so, do you agree or disagree
with their analysis? What do you have to add to their analysis?
What does the source tell you about the historical moment it was created in?
How can the source help you to answer your research question?
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As laid out by the Guidelines for Primary Source Literacy, students should be able to use and
incorporate primary sources in the following ways:





"Examine and synthesize a variety of sources in order to construct, support, or dispute a
research argument."
"Use primary sources in a manner that respects privacy rights and cultural contexts."
"Cite primary sources in accordance with appropriate citation style guidelines or
according to repository practice and preferences (when possible)."
"Adhere to copyright and privacy laws when incorporating primary source information
in a research or creative project."

The Use and Incorporate competencies are closely related to the following knowledge practices
laid out by the Information Literacy Framework, as broken down by frame:
Authority is Constructed and Contextual frame:




"acknowledge they are developing their own authoritative voices in a particular area
and recognize the responsibilities this entails, including seeking accuracy and reliability,
respecting intellectual property, and participating in communities of practice"
"understand the increasingly social nature of the information ecosystem where
authorities actively connect with one another and sources develop over time"

Information has Value frame:




"give credit to the original ideas of others through proper attribution and citation"
"understand that intellectual property is a legal and social construct that varies by
culture"
"articulate the purpose and distinguishing characteristics of copyright, fair use, open
access, and the public domain"

Research as Inquiry frame:




"synthesize ideas gathered from multiple sources"
"deal with complex research by breaking complex questions into simple ones, limiting
the scope of investigations"
"organize information in meaningful ways"
17 | P a g e
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Scholarship as Conversation frame:



"cite the contributing work of others in their own information production"
"contribute to scholarly conversation at an appropriate level, such as local online
community, guided discussion, undergraduate research journal, conference
presentation/poster session"

When incorporating materials from BCRDH into research or coursework, it is important for
students to also properly cite primary source materials just as they would with secondary
sources. Use the guide below to cite BCRDH material using APA, Chicago, or MLA style
guides.

Gordon Murray milking a cow from the Armstrong Museum Historical Photograph Collection
Item title [item medium]. Fonds/Collection name, Name of Institutional Partner. British
Columbia Regional Digitized History. Retrieved from URL
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Ex. Gordon Murray milking a cow [photograph]. Armstrong Museum Historical Photograph
Collection, Armstrong Spallumcheen Museum and Arts Society. British Columbia Regional
Digitized History. Retrieved from https://bcrdh.ca/islandora/object/arms%3A1761

Notes: “Item Title,” Year. Fonds/Collection Name, Name of Institutional Partner. URL, British
Columbia Regional Digitized History.
Bibliography: Fonds/Collection Name, Institutional Partner. British Columbia Regional
Digitized History.
Ex. Notes: “Gordon Murray Milking a Cow,” 1935. Armstrong Museum Historical Photograph
Collection, Armstrong Spallumcheen Museum and Arts Society.
https://bcrdh.ca/islandora/object/arms%3A1761, British Columbia Regional Digitized History.
Bibliography: Armstrong Museum Historical Photograph Collection, Armstrong Spallumcheen
Museum and Arts Society. British Columbia Regional Digitized History.

Item title. Year. Item medium. Fonds/Collection Name. Institutional Partner. British Columbia
Regional Digitized History. URL. Web. DayofAccess MonthofAccess YearofAccess. Digital
format.
Ex. Gordon Murray milking a cow. 1935. Photograph. Armstrong Museum Historical
Photograph Collection. Armstrong Spallumcheen Museum and Arts Society. British Columbia
Regional Digitized History. https://bcrdh.ca/islandora/object/arms%3A1761. Web. 13 July 2020.
TIF file.

To form a citation, students will need to consult the metadata associated with the item they are
citing, which will be included below the digital object on the item page. The diagram below
identifies which metadata fields should be used to fill in sections of the citation. If forming a
citation for a textual record, use the Genre field for the Item Medium rather than the Extent field.
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In BCRDH rights statements are typically set at the fonds or collection level, with each
individual repository responsible for choosing a rights statement that best fits the needs of their
repository and the associated collection or fonds. The majority of the content on BCRDH is
provided for research or reference only. If students, or other users, wish to publish or use the
images outside of these purposes they will need to contact the repository for permission first.
Each item's metadata includes a rights statement and link to the repository's website to facilitate
the copyright request process.
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The rubric below was developed by the RBMS Instruction and Outreach Committee to assess
student's competencies for each learning objective identified in the Guidelines for Primary
Source Literacy. Utilize the rubric to assess your students’ primary source literacy
competencies.
"Guidelines for Primary Source Literacy Rubric" by Maggie Gallup Kopp and the RBMS
Instruction and Outreach Committee is licensed under CC BY.
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Guidelines for Primary Source Literacy Rubric
Assessment of Learning Objectives
The Guidelines for Primary Source Literacy document presents broad learning objectives which are intended to “be used as a whole or in part depending on particular learning needs and larger programmatic
goals, and may be applied differently in different contexts” (Guidelines, p. 2). This rubric provides assessment criteria and performance measures to each of the learning objectives in the Guidelines. It is meant
to be a tool that educators can adopt and/or adapt to suit their own teaching practice rather than a definitive statement on the assessment of primary source literacy. If you adapt this rubric at your own
institution, please consider contributing it to the TPS Collective!

Highly competent

LEARNING OBJECTIVE I:
CONCEPTUALIZE

4
Student is able to:
• Distinguish the difference
between primary and secondary
sources
• Understand how primary and
secondary sources are
interrelated in the research
process
• Identify individuals, groups and
organizations that might
produce primary sources about
a research topic within the
framework of their area of study
• Refine information needs and
search strategies as necessary,
based on search results and
analysis of information sources
• Understand that research is
often non-linear and iterative
and that research questions may
change as primary sources are
analyzed

Developing competency
3
Student:
• Begins to distinguish the
difference between primary and
secondary sources
• Begins to understand how
primary and secondary sources
are interrelated in the research
process
• Begins to identify individuals,
groups and organizations that
might produce primary sources
about a research topic
• Begins to refine information
needs and search strategies as
necessary, based on search
results and analysis of sources
• Begins to understand that
research is often non-linear and
iterative and that research
questions may change as
primary sources are analyzed

2
Student:
• Has trouble distinguishing the
difference between primary and
secondary sources
• Marginally understands how
primary and secondary sources
are interrelated in the research
process
• Has trouble identifying
individuals, groups and
organizations that might
produce primary sources about
a research topic
• Has trouble refining information
needs and search strategies as
necessary, based on search
results and analysis of sources
• Marginally understands that
research is often non-linear and
iterative and that research
questions may change as
primary sources are analyzed

Not achieved
1
Student:
• Is not yet able to distinguish the
difference between primary and
secondary sources
• Is not yet able to understand
how primary and secondary
sources are interrelated in the
research process
• Is not yet able to identify
individuals, groups and
organizations that might
produce primary sources about
a research topic
• Is not yet able to refine
information needs and search
strategies as necessary, based
on search results and analysis of
sources
• Is not yet able to understand
that research is often non-linear
and iterative and that research
questions may change as
primary sources are analyzed

Highly competent

LEARNING OBJECTIVE II:
FIND & ACCESS

4
Student is able to:
• Identify possible locations of
primary sources related to the
research topic or area of study
• Match information needs and
search strategies to appropriate
search tools, such as catalog
records and archival finding aids
• Distinguish between online
resources that contain
information about primary
sources verse those that contain
digital versions, originals, or
copies of sources
• Understand that historical
records may never have existed,
may not have survived, or may
not be publicly accessible
• Recognize that existing records
may have been shaped by
selectivity and mediation
• Understand the policies and
procedures that affect access to
primary sources, recognizing
that these differ across
repositories, databases, and
collections

Developing competency
3
Student:
• Begins to identify possible
locations of primary sources
related to the research topic or
area of study
• Begins to match information
needs and search strategies to
appropriate search tools, such
as catalog records and archival
finding aids
• Begins to distinguish between
online resources that contain
information about primary
sources verse those that contain
digital versions, originals, or
copies of sources
• Begins to understand that
historical records may never
have existed, may not have
survived, or may not be publicly
accessible
• Begins to recognize that existing
records may have been shaped
by selectivity and mediation
• Begins to understand the
policies and procedures that
affect access to primary sources,
and begins to recognize that
these differ across repositories,
databases, and collections

2
Student:
• Has trouble identifying possible
locations of primary sources
related to the research topic or
area of study
• Has trouble matching
information needs and search
strategies to appropriate search
tools, such as catalog records
and archival finding aids
• Has trouble distinguishing
between online resources that
contain information about
primary sources verse those that
contain digital versions,
originals, or copies of sources
• Marginally understands that
historical records may never
have existed, may not have
survived, or may not be publicly
accessible
• Marginally recognizes that
existing records may have been
shaped by selectivity and
mediation
• Marginally understands the
policies and procedures that
affect access to primary sources,
and that these differ across
repositories, databases, and
collections

Not achieved
1
Student:
• Is not yet able to identify
possible locations of primary
sources related to the research
topic or area of study
• Does not match information
needs and search strategies to
appropriate search tools, such
as catalog records and archival
finding aids
• Is not yet able to distinguish
between online resources that
contain information about
primary sources verse those that
contain digital versions,
originals, or copies of sources
• Is not yet able to understand
that historical records may
never have existed, may not
have survived, or may not be
publicly accessible
• Is not yet able to recognize that
existing records may have been
shaped by selectivity and
mediation
• Is not yet able to understand the
policies and procedures that
affect access to primary sources,
or that these differ across
repositories, databases, and
collections

Highly competent

LEARNING OBJECTIVE III:
READ, UNDERSTAND, &
SUMMARIZE

4
Student is able to:
• Identify and understand
information found in a primary
source, which may entail:
 Successfully navigating
textual features like
scripts, fonts, or
languages
 Comprehending
vocabulary, syntax, and
communication norms
of the time and place in
which the source was
created
 Understanding or
operating the
technology needed to
access or retrieve
information found in a
primary source
• Communicate the information
content of a primary source
• Identify and communicate key
information about a primary
source, including source type,
and/or how, when, and by
whom it was created
• Understand that a primary
source may exist in various
iterations due to publication,
copying, or other
transformations

Developing competency
3
Student:
• Begins to identify and
understand information found in
a primary source. Navigates
textual and other information
related to the source’s content
and process of creation with
partial success.
• Begins to communicate and
summarize the information
content of a primary source
• Begins to identify and
communicate key information
about a primary source,
including source type, and/or
how, when, and by whom it was
created
• Begins to understand that a
primary source may exist in
various iterations due to
publication, copying, or other
transformations

2
Student:
• Marginally identifies and
understands information found
in a primary source. Has trouble
navigating textual and other
information related to the
source’s content and process of
creation.
• Marginally communicates and
summarizes the information
content of a primary source
• Marginally identifies and has
trouble communicating key
information about a primary
source, including source type,
and/or how, when, and by
whom it was created
• Marginally understands that a
primary source may exist in
various iterations due to
publication, copying, or other
transformations

Not achieved
1
Student:
• Is not yet able to identify and
understand information found in
a primary source. Does not
navigate textual and other
information related to the
source’s content and process of
creation.
• Is not yet able to communicate
and summarize the information
content of a primary source
• Has trouble identifying and
communicating key information
about a primary source,
including source type, and/or
how, when, and by whom it was
created
• Is not yet able to understand
that a primary source may exist
in various iterations due to
publication, copying, or other
transformations

Highly competent

LEARNING OBJECTIVE IV:
INTERPRET, ANALYZE, &
EVALUATE

4
Student is able to:
• Assess the fit between a primary
source and a particular research
question
• Recognize and evaluate the
perspective, subjectivity, and
credibility of the creator(s) of a
primary source, including how
these relate to the source’s
intended purpose(s) and audience
• Situate a primary source in
context. Applies knowledge about
the source type or format; how,
when, and by whom it was
created; or related materials in a
collection
• Identify and interrogate the
reasons for silences, gaps,
contradictions, or evidence of
power relationships in the
documentary record and how
they impact the research process
• Understand the relationship
between physical attributes and
informational content of a
primary source, including the
relationship between original
sources and physical or digital
copies of that source
• Express a sense of historical
empathy, curiosity about the past,
and appreciation for historical
sources and historical actors

Developing competency
3
Student:
• Begins to assess the fit between a
primary source and a particular
research question
• Begins to recognize and evaluate
the perspective, subjectivity, and
credibility of the creator(s) of a
primary source, including how
these relate to the source’s
intended purpose(s) and audience
• Begins to situate a primary source
in context. Begins to apply
knowledge about the source type
or format; how, when, and by
whom it was created; or related
materials in a collection
• Begins to identify and interrogate
the reasons for silences, gaps,
contradictions, or evidence of
power relationships in the
documentary record and how
they impact the research process
• Begins to understand the
relationship between physical
attributes and informational
content of a primary source,
including the relationship
between original sources and
surrogates of that source
• Expresses a developing sense of
historical empathy, curiosity
about the past, or appreciation
for historical sources and
historical actors

2
Student:
• Has trouble assessing the fit
between a primary source and a
particular research question
• Marginally recognizes and has
trouble evaluating the
perspective, subjectivity, and
credibility of the creator(s) of a
primary source
• Marginally situates a primary
source in context. Has trouble
applying knowledge about the
source type or format; how,
when, and by whom it was
created; or related materials in a
collection
• Has difficulty identifying and
interrogating the reasons for
silences, gaps, contradictions, or
evidence of power relationships in
the documentary record and how
they impact the research process
• Marginally understands the
relationship between physical
attributes and informational
content of a primary source,
including the relationship
between original sources and
surrogates of that source
• Expresses a vague or marginal
sense of historical empathy,
curiosity about the past, or
appreciation for historical sources
and historical actors

Not achieved
1
Student:
• Does not assess the fit between a
primary source and a particular
research question
• Is not yet able to recognize and
evaluate the perspective,
subjectivity, and credibility of the
creator(s) of a primary source
• Is not yet able to situate a primary
source in context. Does not apply
knowledge about the source type
or format; how, when, and by
whom it was created; or related
materials in a collection
• Is not yet able to identify and
interrogate the reasons for
silences, gaps, contradictions, or
evidence of power relationships in
the documentary record and how
they impact the research process
• Is not yet able to understand the
relationship between physical
attributes and informational
content of a primary source,
including the relationship
between original sources and
surrogates of that source
• Does not express a sense of
historical empathy, curiosity
about the past, or appreciation
for historical sources and
historical actors

LEARNING OBJECTIVE V:
USE & INCORPORATE

Highly competent

Developing competency

Not achieved

4
Student is able to:
• Examine and synthesize a
variety of sources in order to
construct, support, or dispute a
research argument
• Use primary sources in a
manner that respects privacy
rights and cultural contexts
• Cite primary sources in their
own information production,
using appropriate style
guidelines and/or repository
practices
• Adhere to copyright and privacy
laws when incorporating
primary source information into
their own information
production

3
2
Student:
Student:
• Begins to examine and
• Has trouble examining and
synthesize a variety of sources in
synthesizing a variety of sources
order to construct, support, or
in order to construct, support,
dispute a research argument
or dispute a research argument
• Begins to use primary sources in
• Has trouble using primary
a manner that respects privacy
sources in a manner that
rights and cultural contexts
respects privacy rights and
cultural contexts
• Begins to cite primary sources in
their own information
• Has trouble citing primary
production, using appropriate
sources in their own information
style guidelines and/or
production, including difficulty
repository practices
using appropriate style
guidelines and/or repository
• Begins to adhere to copyright
practices
and privacy laws when
incorporating primary source
• Has trouble adhering to
information into their own
copyright and privacy laws when
information production
incorporating primary source
information into their own
information production

1
Student:
• Is not yet able to examine and
synthesize a variety of sources in
order to construct, support, or
dispute a research argument
• Is not yet able to use primary
sources in a manner that
respects privacy rights and
cultural contexts
• Does not cite primary sources in
their own information
production; does not use
appropriate style guidelines
and/or repository practices
• Is not yet able to adhere to
copyright and privacy laws when
incorporating primary source
information into their own
information production
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